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CONTACT DETAILS
1.Name of school, department (note: institution must be a member of AESOP)
| Department of City and Regional Planning, Middle East Technical University |

2. Postal Address and website URL (if applicable)
| Inonl Bulvari, 06531 Balgat Ankara Turkey |

3. Contact Person/E-Mail/Telephone

Assoc. Prof. Dr. Anli Ataov (anliataov@gmail.com; ataov@metu.edu.tr; +90 536 576 6942)
Other applicant staff (in alphabetical order):

Res. Assist. Duygu Cihanger

Inst. Funda Erkal

Res. Assist. Ender Peker

4, Title of course or module nominated
| CRP 102 Planning Studio

COURSE DESCRIPTION
1. Course content (max.1000 words)

The course is designed as the continuation of the 15t semester Basic Design Studio of the 1%t academic year in the

Department of City and Regional Planning, Middle 15T SEMESTER | BASIC DESIGN
East Technical University. The 2" semester studio PRINCIPLES
aims at giving students the design tools in creating :

N N N N N . Y
sustglnabl_e urban .pat.terns .mcludmg living unit, 20 SeMESTER | SUSTAINABLE AWARENESS ABOUT
spatial unit of organization, neighborhood, and urban URBAN Ceonenes THE CONSEQUENCES
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abqut ’Fhe enwronme_znt and ho.w people can manage SUSTANABLE) RE—SHA#ING -
to live in harmony with the environment. ECOLOGICAL  <e+eeeer T OPOGRARHY
With respect to the design teaching, students are LIVING

encouraged to apply the basic laws of Form, urban perceptual attributes, socio-spatial hierarchy (ranging from shared
space to private space), and landscape order of space. By doing this, students are also stimulated to capture the
essence of the main elements of self-sufficient living and seek spatial ways of production that use those elements to
enhance a humanistic/ecological living and to sustain them for the next generations. We particularly intend to attract
students’ interest to the experienced consequences in the World in the face of climate change. The studio intends to
improve students’ capacity to analyze, synthesize and design urban space with respect to this focus. They develop a
further understanding of the ‘enclosure’ principle and creating space for human activity upon their basic design
knowledge that they accumulate through two-and-three dimensional basic design projects in the 15t semester of the
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1t academic year in planning. To do that, they use the topography to ‘re-shape’ and to ‘create a place’ being aware
that their act constitutes a human intervention on nature and to design every project upon, with and/or through it. The
topography, as we also call, the ‘natural order’ is given as the main determining as well as the main restricting
element in students’ design projects.

The content of the studio includes scenario writing and designing a ‘survival garden’, a ‘living unit’, an ‘eco-cluster’
and a ‘neighborhood’ (See Appendix A).

First, students gain skills for scenario writing about an environmentally harmonious and sustainable socio-spatial
system. They are encouraged to explore relevant concept(s) (e.g., ‘recycling’, ‘harmony with nature’, ‘equality’,
‘balance’, ‘zero footprint’, ‘the water’, ‘the sun’, ‘the earth’, etc.) and to systematically draw a socio-spatial
framework in reference to the defined concept. They are expected to present their ‘thoughts’ in a graphical frame of
reference and to apply the basic design principles in producing their visual presentation.

Second, students produce a ‘garden’ design at 1/200 scale accommodating human activities in reference to the
defined scenarios. Students choose an appropriate site (approximately 100 m. x 100 m.) with respect to their
scenario from the Ancient City that we choose to study in a particular semester. The produced design is expected to
adopt the scenario theme and basic design principles. They produce both a conceptual plan and a model to present
their work.

Third, students are asked to design one or two types of living units that accommodate the envisioned lifestyle of the
defined scenario. They work on a scale of 1/100. In line with the scenario, students decide on the number of people
who live in living units. They particularly focus on the entrances and the exits from the units to the surrounding and
explore the most appropriate connection between two or three units in terms of the shared space to be created and
the use of the side/front/back fagades of the units. They are challenged to locate the units over the garden projects
created in the previous phase. This allows breaking the living unit into different levels and integrating it into the
topography.

Fourth, students produce a variety of compositions of living units, or so called ‘eco-clusters’, with respect to the
topographic possibilities and the scenario. They focus on creating different degrees of shared space within and
between clusters, providing pedestrian access and orientation, and using landscape elements. Students are
encouraged to use the garden projects as the basis of the layout design and to modify/revise it according to the
cluster design. Moving back and forth in between different scales allow students to re-focus on the meaning of each
scale and the in-depth space design appropriate for each scale. They use both modeling and sketching techniques to
present their design.

Finally, students are expected to plan a ‘neighborhood’. In this project, they are challenged into exploring the
composition of a macroform in line with their scenario. Students are asked to design a larger area composed of a
variety of uses, respective buildings/units and their connection to each other by using the macroform elements such
as spine, heart, growth patterns, edge, path, landmark, node, etc. Furthermore, they focus on creating a hierarchy of
shared space and providing pedestrian access, orientation, and landscape elements. Students produce both a model
at 1/500 scale and a conceptual plan of the project.

The scale changes from year to year (for example, 1/500 scale in the garden and cluster projects, 1/200 scale in the
living unit project, and 1/1000 scale in the neighborhood project) depending on the learning needs of the students
and their level of capturing the essence of the scale.
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2. How does the course face the challenge of global changes? (max. 700 words)

We value the climate change as one of the main globally significant threats to the Life of all animates and we argue
that space production can play a catalyzing role in
coping with this phenomenon. While saying this we also
see that from an integrated point of view, climate | (SCOTOMCANO e SoeotAL HIFESTYLE
change calls for a shared action in economic and space :

production, human and social development, and the :
way people view and live their lives. Accomplishing - ; ¥

such a broad and integrated intervention initially CONEE.'SL'SNNESS SETENCHNEE |
requires a paradigm shift of individuals; then, a change '
in the system in respect to that shift. Relying on this

SHARED ACTION |

Y

. llluminating Studentsd focus of the course Space Designing
argument, our point of departure related to the Curiosity and
substance of the course is first thinking out about how Commitment
we can trigger the curiosity and raise the awareness of S Survival Garden
students about the issue. Pedagogically we focus on i Ui
what we can do to have them commit to exploring the Eco-Cluster
issue further and to finding innovative planning and Neighborhood

design solutions that prevent the climate change. This
approach targets to mentally change students towards becoming more sensitive to the global issues as well as to
increase their design capacity respectful to those issues. More specifically, the scenario writing task aims at
triggering students’ interests and mentally involving them in the subject matter. The survival garden, living unit, eco-
cluster and neighborhood design projects allow students to explore the environmentally sensitive design alternatives.

By saying this we set the focus of the course on People and the Nature. Our accumulation of a professional, academic
and volunteer experience of more than a decade in changing communities towards a more democratic, empowered
and environment-sensitive state shows that creating the attachment of participants to the process, the outcomes,
and, in turn, the shared action is one of the major challenges. Relying on our experience, we see that the more
fundamental conditioning of individuals to act ‘collectively and democratically’ and ‘respectfully to the Nature’ and to
sustain it for many years can be found in the more profound roots of human consciousness and, relatively, in the
capacity of individuals to manifest the principles of humanity such as equity, love and tolerance towards all animates.
Setting the shared target to orient individuals of different interests and/or benefits assuming that this will enhance
them to commit to take actions towards the realization of that target often dissolves after a certain period of time,
while of course leaving the community with something eventually empowering them through time. On the other hand,
creating a ‘shared field’, to which individuals contribute to their capacity and become a part of the whole emergence
and the whole becomes a composition of those contributions, helps sustain the equalitarian participation of
individuals to the process and the operation of the whole harmoniously. The shared field is not created by external
forces, yet it emerges from within the inside, more specifically, the psycho-sociological ground. It requires a shared
mentality of a wiser consciousness that is fed by the activation of humanity principles. The shared field cannot be
produced when the participants conceive becoming a part of the shared effort as an opportunity of self-confirmation
and superiority, but it can emerge when participants apply flexibility to changing uncertainties and, thereby, adapt to
them.

Taking this synthesis as a point of departure, we intend to create a deriving trend in class that naturally operates
upon the very fundamental principle of ‘connectedness’ to the substance of the course without pulling or pushing
anyone or anything in any way towards anywhere. We believe that without the change in mentality, action cannot be
taken, and thus, social change cannot take place. Thus, our initiating challenge is to find ways to mentally associate
students to the subject matter and the ways in which the sense of responsibility for exploring a variety of space
design that is most appropriate for students’ self-described concepts naturally emerges.

3. Context and institutional setting (country, educational system, institution) (max. 400 words)
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Turkey is a rapidly changing country. This is obviously derived from the interaction between global changes as a
triggering force and the country’s enabling capacity to adopt quickly. One main reason of Turkey’s concordance to
change perhaps comes from its cultural contextual characteristics. The change in the Constitution, in the educational
system, in public structuring, in the delegation of authority from the central to the local, in laws and regulations
uniquely taking place over a period of less than a decade add an extra challenge upon the society. Alongside the
socio-political changes, since the beginning of the 1990’s, Turkey has been oriented towards sustainable
development, conservation and environmental protection through participation and collaboration by many agreements
and international reports. Some include the report of the World Commission on Environment and Development, Our
Common Future, linking cities to sustainability the first time (WCED, 1987); several United Nations (UN) agencies
including environmental sustainability in their urban policies (UNDP, 1991; World Bank, 1991); The European Union
producing a policy document, “green paper”, on the urban environment; The Organization for Economic Cooperation
and Development (OECD) publishing Environmental Policies for Cities in the 1990’s (OECD, 1990); and later, the Local
Agenda (LA) 21 declaration, produced at the 1992 UN Conference on Environment and Development (Habitat II) in Rio
de Janeiro leading the rise of the application of the notion of sustainability through civil participation in urban policy
making.

All fields of our national system certainly have gotten its share from these notions affecting the global discourse.
Planning policies have quickly embraced the notion of sustainability through participation; however, only a few
authorities have tailored it in practice. In concert with the international NGOs’ efforts, there are also visible attempts
by the central authority mainly in policy making and rhetoric interests by some local authorities in environmental
issues. Our university, Middle East Technical University (METU), has integrated the issues such as sustainability,
climate change and renewable energy into its strategic plan and has formed structural mechanisms that allow the
conduct of relevant scientific inquiries.

As for the notion of collaboration, the undergraduate educational programme in the Department of City and Regional
Planning at METU stands in a more advanta




